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INTRODUCTION
Most mentally retarded children have been confronted
with a series of failure experiences throughout life.

As a

child proceeds through formal schooling meeting with discouraging failure experiences with little positive reinforcement, he must cope with the situation in the best way he can.
Derogatory encounters have a detrimental effect on a child's
self concept.

The lack of success, frustration, and dis-

appointment reduce the willingness to attempt challenging
experiences.

Lack of success is reflected in the total

personality.
Proponents of the special classroom maintain that it
offers mentally retarded children a setting in which they
can operate at a rate commensurate with their learning
abilities.

In special classes the academic areas of learn-

ing receive less attention.
the individual.

Study is geared to the needs of

Greater emphasis is placed on social and

emotional growth with hopes of enabling the mentally retarded
child to fit more comfortably into society.

As Meyerowitz

(1962) stresses, it is assumed that a special classroom
setting makes it possible for retarded children to recognize
their assets and inabilities.

It is further assumed that

special classes promote the attainment of a more realistic
and positive self concept.
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Purpose of Study
Two major studies concerning the self concept of mentally retarded children have been done.

Meyerowitz (1962)

designed the Illinois Index of Self Derogation to measure
the self concepts of primary grade children, normal as well
as retarded.

Self derogations of normal children, educable

mentally retarded children in regular grades, and educable
mentally retarded children in special classes were investigated.

His study considered the effects of the mentally

retarded child's perception of himself when placed in a
special class.

This investigation included all first grad-

ers in specific districts in three counties.

After thorough

screening, 120 children were identified with IQ scores
ranging from 60-85.

From this group 60 children were ran-

domly assigned to four special classes.

The remaining 60

mentally retarded children were left in the regular first
grade classes.

A third group of 60 children was selected

from the remaining population as normal children in regular
classes.
Meyerowitz concluded that during the first year of
school there was a significant difference between the self
concepts of educable mentally retarded children and normal
children.

A second conclusion, supported by this study,

indicated that in the samples of children studied, the
educable mentally retarded children related a more negative
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self concept than those left in regular classes.

Meyerowitz

concluded:
(1) the children have experienced segregation without realizing the compensation of improving conditions within the school situation. (2) . . .
mentally retarded children have not yet experienced
the full impact of academic failure. (3) These
children may realize that they (a) are less competent in motor skills and interpersonal relations,
(b) have difficulty in learning to read, and (c)
will experience difficulty throughout their
academic career (p. 449).
A more recent study by Mayer (1966) compared self
concept with time of special placement.

Students from

junior high special classes were divided into groups on the
basis of length of time in regular classes prior to special
placement.

"Early placement" signified 0-3 years of regular

class placement prior to special placement.

Children that

had been in regular classes for 4-6 years before special
placement were identified as "middle placement."

"Late

placement" referred to the students with 7-9 years regular
class experiences prior to special placement.

These junior

high subjects had an age range of 12 years to 16 years and
11 months, with a measured IQ between 50-70.
Mayer used two instruments, The Way .!. Feel About
Myself (Piers and Harris, 1964) and The Children's Self
Concept Scale (Lipsitt, 1958), to measure self concept.
The results related no significant difference in self concept of the three placement groups.
explanations:

Mayer offers these
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(a) The special classes may not be providing the
success experiences which are often attributed them.
(b) Even the child with the latest placement may
have been in the special class long enough to overcome any effect which time of placement or regular
class experiences may have had on his self-concept.
(c) The difference in personality factors of the
subject may have been a consideration in selection
for early or late placement. It may be that the
children selected for early placement were so
selected because of factors related to negative
self-concepts. (d) Tests may lack sufficient
sensitivity (p. 80).
The primary purpose of the present study was to determine if the self concepts of mentally retarded children in
special education classes were different from the self
concepts of mentally retarded children in regular classes.
This study utilized the same instruments to measure self
concept, The Way

1 Feel About Myself and The Children's Self

Concept Scale, as Mayer's study, but differed in the age of
the group concerned and purpose.

Mayer's study was designed

to determine if there was a difference in the self concept
of mentally retarded children according to the time of
special placement.

The present study compared the self con-

cept of mentally retarded children that had one or more years
of success in a well qualified special class with the self
concept of a matched group of mentally retarded students who
had never experienced special placement.
The present study is similar to Meyerowitz•s research
in that it compares the self concept of mentally retarded students in special classes with the self concepts of mentally

5
retarded children in regular classes.

Meyerowitz considered

identified mentally retarded children before they began the
first grade.

These children had not suffered academic fail-

ure before they received special placement.

The present

study was concerned with older children--those who had
presumably suffered academic failure before special placement.

These children were compared for a self concept rating

with those children still confronted with the regular classroom program.
Hypothesis of the Study
The null hypothesis of no significant difference

in

the self concept of the mentally retarded students in
special classes and the self concept of mentally retarded
children in regular classes for the instrument, The Way .I
Feel About Myself, was postulated.
The null hypothesis of no significant difference in
the self concept of the mentally retarded students in special classes and the self concept of mentally retarded
children in regular classes was postulated for the instrument, The Children's Self Concept Scale.
A secondary concern of the present study was to
determine to what extent the two scale, The Way I Feel About
Myself and The Children's Self Concept Scale, measure the
same thing.
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Terms Used in the Study
The following terms need defining within the scope of
this study.
Self Concept, for the purpose of this study, refers
to the scores attained on the measurement instruments, The
Way.!. Feel About Myself and The Children•s Self Concept
Scale.
Special Classes are those classes for the educable
mentally retarded in which students are enrolled for a
special program due to their inability to benefit from the
regular program.

Selection of children for the classes was

guided by school policy which supplements guide lines contained in the Washington State Manual.

Remedial classes and

speech therapy are excluded.
Regular Classes are those classes in which students
are enrolled on an unselected basis for typical academic
and social development.
Related Research
Literature concerning the measurement of self concept has grown rapidly in the past decade.

The techniques

most commonly used for such measurement are the Q-sort,
adjective check lists, declarative statement scales, and
projectives.

Many of the instruments reported in related

research were developed for use with high school students,
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college students, or adults.

Very few instruments usable

with the young or mentally retarded individuals have been
developed.
Of the aforementioned techniques, the adjective checklist and declarative statement seemed most suited to the
needs of this study.

Recent research by Engels (1963)

stated:
• it is to be speculated that scores derived
from a simple method of assessing self-concept will
be more reliable than scores derived from either
projective technique tests or Q-sorts. (p. 125).
Tests Available to Measure Self Concept
The following section will introduce and briefly describe some available self concept scales the writer investigated before selecting the instruments used in this study.
Piers and Harris (1964) designed The Way

1 Feel About

Myself, a scale which consisted of eighty declarative statements which are answered by

~

or no.

The eighty declara-

tive statements encompass the seven areas of intellectual
and school status, behavior, anxiety, popularity, masculinity
and feminity, appearance and prowess, and happiness and
satisfaction.

Items are scored in the direction of high

(adequate) self concept or low (inadequate) self concept.
It is suggested that the total number of ''highs" be added
and written on the front of the scale, and the number of
"lows" be added and written below it.

These should sum 80.
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The range of possible scores was zero to eighty.
The Children's Self Concept Scale was developed by
Lipsitt (1958).

It was a self-rating scale containing

twenty-two descriptive adjectives.

Nineteen of the adjec-

tives were rated positive and the remaining three adjectives
were rated negative.

This instrument had a range of possible

scores of 20 to 110 on a five point scale.

Scoring was on a

basis of 1 point for the first column, 2 points for the
second column, and so forth to five points for the last
column, with exception of the three negative adjectives
which were scored in inverse fashion.
Coopersmith (1959) developed a measure comprised of
two sections:

(1) a self-rating inventory and (2) a teacher

rating scale.

The Self Esteem Inventory (SEI) was composed

of fifty items concerning children's perception in four
areas:

peers, parents, school, and self.

The subject was

directed to check the list as to "Like Me" or "Unlike Me"
for each item.

To accompany the SEI was the Self Esteem

Behavior Rating Form (BRF).

The teacher and principal of

each child involved must rate the subject on a fourteenitem, five-point scale on behaviors presumed to relate to
self esteem.
A Q-sort, an adaptation of the Q-Technique, was
developed by Perkins (1958) to measure children's self
concept.
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The Q-sort • . • was a stratified random sample of
50 self-referrent statements, selected from a universe of statements which had been derived from
responses of fourth and sixth grade children reported in a survey by Jersild. This investigator
used the items and subpoints listed under each of
Jersild•s categories to develop self-referrent
statements using language which he believed would
be generally characteristic of fourth and sixth
grade children. (p. 207)
The Q-sort technique would demand a considerable
length of time to administer and interpret.

It would also

necessitate individual administration.
Engel and Raine (1963) designed the "Where Are You
Game" for measuring the self concept of children in the
third grade.

This measure was composed of seven bi-polar

dimensions considered to be important to the child's self
concept.

Rating was done by a five point scale on a modi-

fied laddering technique.

The "Where Are You Game" would

be administered individually since it demanded explanation
of the reason why the subject chose his respective position
on the ladder.

The response was recorded verbatim and

assessed to determine the total self concept.

This measure

is time consuming, but was reported to be reasonably
sensitive.
The Illinois Index of Self Derogation (IISD) developed by Meyerowitz (1962) was designed to measure the self
concepts of primary children.

30 items.

The IISD scale consists of

Each item had two sentences, one sentence
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depicting a socially undesirable quality such as "Some
children do not like the child with the balloon" (p. 445),
and the second sentence depicting a neutral or socially
desirable quality such as "Many children like the child with
the flag" (p. 445).

The subject designated which of the two

descriptive sentences most clearly resembled himself.
ation is made on the number of positive responses.

Evalu-

The IISD

was designed for administration by the classroom teachers to
small groups of children.
Studies Concerning Self Concept
There is a dearth of research concerning the self
concept of mentally retarded children in regular classes.
There is much controversy concerning the actual value of
special education placement.

Studies by Kern (1962),

Dexter (1962), and Brownfain (1952) are in agreement that
retarded children who have special placement, in either
special classes or special schools, show better school
adjustment than do retardates who remain in regular classes.
Mentally retarded children who are forced to compete with
non-retarded children are forced into frustrating learning
situations.

The retarded child is identified as different,

not measuring up to standard, and unable to experience positive reinforcement.

If retardates are exposed to an unsat-

isfactory school situation for a long period of time, areas
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of social adjustment may be affected.

This would directly

affect the child's self concept (Kern, 1962).
Gorlow (1963) states:
It is expected that the retardate with his unusual
experience of constant failure to meet the demands
of society may be unduly preoccu~ied with the
defense of self, . . • . (p. 554)
The retardate reacts with that defense in mind.

One tends

to see himself as he perceives others see him; thus if he is
subjected to standards of mentally capable students, there
is a limitation to success and often disparagement ensues.
Mentally handicapped children are more likely to form negative self concepts when forced to compete with those who
regard them negatively (Dexter, 1962).

If this is applied

to mentally retarded children in regular classrooms, we
would anticipate poor social adjustment and negative self
concept development.
A study by Johnson (1950) clearly indicated that the
needs of the mentally retarded child were not being met in
the typical classroom.

The retarded child was significantly

more rejected and isolated than the typical classroom child.
A program for the educable mentally retarded must involve
provisions for the pupils to attain success.

The special

program must enhance maximum ego development and provide
opportunities for realistic success experiences.

Success

experiences for the mentally handicapped "can most readily
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be accomplished in the setting of a separate class" (McCoy,

1963,

P•

83).

Perkins (1958) relates that self concept appears to
be a valuable tool concerning psychological factors which
influence learning and development.
The growing importance of the self concept as a
construct is particularly evident in those theories
which postulate that the individual's perception of
himself is the control factor influencing his
behavior. This formulation suggests that a more
adequate interpretation of behavior can be achieved
when the observer increases his knowledge of the
behaver•s perce~tual field including his self
concept (p. 204).
METHOD
Subjects
The subjects for the experimental group in this investigation consisted of ten students from special classes of
the Sumner School District.

These children had been engaged

in special programs for one year or more.

Each subject had

been identified on the Wechsler Intelligence Scale for
Children (WISC), indicating an intelligence quotient rating
within the range of educable mentally retarded (50-80).

The

actual range of the group was 58-80 with a mean score of 73.
The chronological age range of the experimental group was
103-141 months with a mean age of 123 months.

The control group was matched according to age, sex,
and intelligence quotient.

The IQ scores were matched within
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a four point variance with the exception of case number ten
which had a five point difference.

The groups are matched

in age within a range of six months or less.

The ten

matching subjects, five boys and five girls, of the control
group, were selected from regular class placement.

Each

subject had been identified previously as educable mentally
retarded by a school psychologist using the WISC or the
Revised Stanford Binet.

The control population was

recruited from neighboring districts or counties.

Subjects

numbers 2, 3, 4, 8, and 10 were selected from neighboring
school districts which at the present time do not offer
special class placement.

Subjects numbers 1, 6, 7, and 9

were selected from neighboring districts which presently
offer special classes, but due to recent identification had
not been placed.

Subject number 5 was selected from the

same district as the experimental group, but had not
received special placement due to parental objections.
The IQ range of the control group was 59-79 with a mean
score of 72.6. The chronological age range was 101-138
months with a mean of 122.9.

This information is summarized

in Appendix A.
Instruments
The instruments employed in this study to measure
self concept were The Way

!. Feel About Myself by Piers and

14
Harris (1964) and The Children's Self Concept Scale by
Lipsitt (1958).
Finding a reliable instrument for the measurement of
self concept of mentally retarded students was a task which
took much consideration.

Many of the instruments used in

research are designed primarily for each specific study.
Published information concerning reliability and validity is
somewhat limited.

There has not been an instrument to

measure self concept designed, utilized, and standardized
on a population of mentally retarded subjects.
The reasons for selecting The Way I Feel About Myself
and The Children's Self Concept Scale were:

(1) The Way I

Feel About Myself has standardization norms as low as the
third grade and The Children's Self Concept Scale has
standardization norms as low as the fourth grade.

(2)

Both

instruments have been used in previous research concerning
the self concepts of mentally retarded children.

Mayer (1966)

stated:
Both instruments have been extensively tested for
reliability with large numbers of children at
various age levels (p. 78).
(3) Both instruments appeared to be suited for mentally

handicapped children of the age range outlined in this study.

(4) Both instruments could be read orally without affecting
their reliability.

(5) Both instruments could be administered

in small groups, and (6) both instruments were relatively
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easy to administer, score, and interpret.
As reported by Piers and Harris (1964), The Way!
Feel About Myself has been standardized on third, sixth, and
tenth grade classes.

Initial standardization was conducted

using approximately 365 subjects using a 95 item scale.
Scores for boys and girls were reported separately until it
was confirmed that sex contributed no significant difference
in scores.

After item analysis, 80 items met the criteria

to significantly discriminate between the high and low
groups.

These eighty items remain to constitute the present

scale.
Internal consistency and reliability were measured by
the Kuder-Richardson Formula 21 and "as a check the SpearmanBrown odd-even formula was applied to half the Grade 6 and
Grade 10 sample, with a resulting coefficients of .90 and
.87 respectively" (p. 93).
The mean scores were consistently higher on the
retest scores.

Coefficients were reported in the .7o•s at

the .01 level of significance on each of the three levels,
as is indicated in the table on the following page.
Lipsitt•s study (1958) reports The Children's Self
Concept Scale was standardized on approximately 300 fourth,
fifth, and sixth graders.
in a two-week interval.

The scale was administered twice
The means and standard deviations

are presented in Table 2, page 17·

Table 1
FOUR-MONTH TEST-RETEST MEANS, STANDARD DEVIATIONS, AND RELIABILITY
COEFFICIENTS ON THE WAY I FEEL ABOUT MYSELF*

-----------

Grade

N

November
M
SD

M

March
SD

r

3

56

68.73

16.97

77.5

12.02

. 72

6

66

65.88

13.03

71.9

10.85

.71

10

60

69.10

11.51

73.6

11.23

.72

*Piers and Harris, 1964, p. 94.

I-'

O'\

Table 2

MEANS AND STANDARD DEVIATIONS OF THE CHILDREN•S
SELF CONCEPT SCALE*

Fourth

Fifth

Sixth

N

M

SD

N

M

SD

Boys

47

85.81

9.75

50

86.24

8.25

Girls

62

87.39

10.07

61

86.74

8.27

M

SD

41

87.17

6.85

37

87.11

8.76

N

*Lipsitt, 1958, P• 467.

I-'

-.J
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The test-retest correlations for The Children's Self
Concept Scale were reported at the .001 level as:

fourth

grade .73 and .78, fifth grade .80 and .91, and sixth grade

.84 and .80.

The correlations were stated for boys and

girls respectively.

This data provides evidence that there

is no reliable grade or sex difference in mean self concept
scores.
Procedure
The self concept scales were administered to the
experimental group in small groups of three and four since
several were selected from the same class.

The control group

received individual administration because the subjects were
scattered in several different schools.
dure was identical for both groups.

Administering proce-

Scale I was read orally,

each statement read and repeated, with a momentary pause for
marking before proceeding to the following statement.

After

a three or four minute period of relaxation, Scale II was
administered.
was read aloud.

The descriptive adjective preceded by "I am"
Each of the five choices:

not at all, not

very often, some of the time, most of the time, and all of
the time, were stated aloud after the reading of each descriptive adjective.
writer.

The scales were administered by the
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RESULTS
The null hypothesis (there would be no significant
difference in the self concept of mentally retarded students
in special classes and the self concept of mentally retarded
students in regular classes) was rejected by both scales.
On Scale I the experimental group obtained a mean score of
55.9 with a standard deviation of 5.15.

The control group

obtained a mean score of 48 with a standard deviation of

9.73.

A comparison of groups revealed a significant differ-

ence at the .05 level of confidence (t

= 2.27).

Scale II

disclosed a mean score of 86.5 for the experimental group
and a mean score of 72.3 for the control group, with respectives standard deviations of 7.76 and 11.08 (t
nificant .01).

= 3.32,

sig-

See Table 3.

In regard to the secondary concern of this study (to
determine to what extent the two scales measured the same
thing), results disclosed a positive correlation between
Scale I and Scale II.

The correlation coefficient .676 was

significant at .01 level of confidence.
DISCUSSION
A comparison of the self concepts of mentally
retarded students that had special placement, for one year
or more, with the self concepts of a matched group of
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Table 3
COMPARISON OF SELF CONCEPT FOR EXPERIMENTAL
AND CONTROL GROUPS
N 10

Group

Mean

S. D.

t

Scale I
Experimental

55.9

5.15

Control

48

9.73
2.27*

Scale II
Experimental

86.5

7.76

Control

72.3

11.08
3.32**

*Significant at .05 level
**Significant at .01 level
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mentally retarded students that had never experienced special placement revealed a significant difference in favor of
special placement.

Analysis of data disclosed a significant

difference for Scale I at .05 level of confidence.
disclosed a significant difference at

~01

Scale II

level of confidence.

These findings favoring special placement for mentally
retarded students, were in disagreement with Meyerowitz
(1962) conclusions that mentally retarded children in
special classes developed more negative self concepts than
children in regular classes.

Possible explanation for this

difference in findings could have been:

(1) Children at

chronological age level (8-12, mean 10.6) had experienced
academic failure in regular classes prior to special placement and thus realized the importance of success which may
be obtained in special placement.

(2) Children in the pre-

sent study had perceived differences between skills, traits,
or qualities demanded by society and those they possess.
Due to social pressure the special class may be the most
comfortable social setting as well as academic setting.

A

child who feels he lacks skills, traits, or qualities may
have developed low self concepts.
Mayer (1966) found no significant difference in the
self concept of mentally retarded students according to time
of special placement.

The present study was concerned with

the length of time in special placement rather than the time
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of placement.

All of the experimental group had experienced

special classes one year or more and some as long as six
years.

This extended length of time in special placement

may have contributed to the degree of positive self concept.
The mean age of the total population of the present
study (123.4 months) was equivalent to fifth grade placement.
A comparison of standardization scores for The Children's
Self Concept Scale at the fifth grade level was computed
with the scores of the total population of this study.

Such

comparison revealed a significant differenct at .01 level of
significance (t=2.66).

This significance would imply that

even though the experimental group disclosed higher mean
self concept scores than the control group, the total population of mentally retarded students, regardless of placement, indicated lower mean scores than the standardization
sample.

Therefore, retarded children in this study had

developed more self derogations than non-retarded children
of equivalent age range.

However, it is interesting to

note C-2 and C-4 (See Appendix B), who were brothers,
received the highest scores for the control group, Scale I
57 and 69, Scale II 74 and 100, respectively.

C-4 received

the highest scores on both scales for the entire mentally
retarded population, and yet there proved to be a significant
difference in self concept in regard to special placement
and regular placement.

This difference would have been
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even more noticeable had the scores for the individuals not
been so high.
Results disclosed a correlation coefficient of .676
between the Way!. Feel About Myself and The Children's Self
Concept Scale.

This correlation was significant at .01 level

of confidence.

Although the scales were highly correlated,

the correlation also suggests some independence in what the
two scales measured.

For this reason the writer recommends

the use of both scales.
The small sample size limits to an extent what
generalizations can be made to the large population of
educably mentally retarded children.

In regard to the

educably mentally retarded population used in this study,
special education classes appear to be offering a more
satisfactory climate for the development of positive self
concepts than regular classes.
Educational Implications
The present study supports the contention that mentally retarded children do express negative self concepts.
Therefore, it is important to devise educational programs to
enhance the development of positive self concepts.
Regardless of the placement of the retardate, the
self concept, as Perkins (1958) expressed, is a psychological
construct which enables deeper understanding and insight into
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the behavior and development of a child.

With the insight

which can be obtained through self concept studies, failure,
disparagement, and degrading experiences can be reduced.
Teachers, counselors, and parents must realize the importance
of self concept development.

It must also be realized that

the apparent self concept may not be the actual self concept.
However, it is not essential to obtain an historical evaluation on the development of a negative self concept to enable
modification.

With basic understanding of self concept

development, an artful teacher can capitalize on present
behavior patterns and modify these behavior patterns.

This

is not to say background information concerning the development of a specific self concept is not helpful, but in some
cases modification must be pursued without knowledge of the
causation factors.
Self concept scales can be useful as a guide "to
determine the qualities a person feels he does or does not
possess" (Zunich, 1965, p. 771).

Every person views himself

differently and is viewed differently by others.

If a per-

son feels he lacks certain qualities which are expected of him,
a negative self concept is generally formed.

A child must be

liked in order to like; he must be respected for himself in
order to respect.

With information obtained from self concept

measures, a teacher can begin to adjust the program to the
needs of total personal growth--socially, emotionally, and
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educationally--in an attempt to produce more self-satisfying
experiences for each individual.

It is the task of all

those involved with the mentally retarded child to do what
is in their power to help that individual develop a positive self concept.
Research Implications
As stated previously, there is a paucity of research
concerning the importance of the self concept of mentally
retarded students.

It was apparent that more research needs

to be done in regard to the importance of the self concept
of mentally retarded students in special placement as well
as those in regular classes.

This study should be extended

to involve a larger population.
Recommendations
The writer recommends th.at special education instructors utilize self concept measures to better understand
children's behavior.

It is further recommended th.at the

development of positive self concept should be an area of
the curriculum since it is desirous to educate the retarded
to become socially acceptable and adaptive.
The importance of self concept must not be overlooked
when working with mentally retarded children.

Self concept

studies offer insight into the behavior and development of a
child.

Through knowledge of one's self concept a teacher
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may more fully understand and appreciate the individuality
of each mentally retarded child and adapt the educational
program to individual needs.
SUMMARY
It was concluded that the experimental group of
mentally retarded children who have been in special classes
one year or more have a more positive self concept than the
control group of mentally retarded children of comparable
age and IQ who have not had special class placement.
instruments, The Way

Two

1 Feel About Myself and The Children's

Self Concept Scale, were used to measure self concept.

The

scales were administered to each subject personally and in
identical sequence to insure consistency.
The ten subjects of each group were matched according
to age, sex, and IQ.

The data was tabulated and analyzed by

means of the t-test for significance.

The results disclosed

a difference significant at .05 level of confidence for The
Way 1 Feel About Myself.

The Children's Self Concept Scale

results revealed a significant difference at .01 level of
confidence in this study.
A positive correlation of .676 suggests considerable
overlap in what Scale I and Scale II measure.

This correla-

tion is significant beyond the .01 level of confidence.
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APPENDIX A
RAW DATA--EXPERIMENTAL GROUP

N 10
IQ Scores, Chronological Age in Months,
and Scores on Scales I and II
IQ

C. A.

Scale I

Scale II

Boys
E-1

80

108

58

90

E-2

71

126

50

85

E-3

79

137

45

86

E-4

80

103

61

88

E-5

63

141

56

85

Girls
E-6

76

114

58

69

E-7

77

134

59

93

E-8

58

106

62

93

E-9

73

141

54

80

E-10

73

129

56

96

Mean

73

123.9

55.9

86.5

SD
Range

7.36

14.89

5.15

7.76

58-80

103-141

45-62

69-96

All subjects have experienced special placement for
1.
one year or more.
2.

All IQ scores were measured by WISC.
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APPENDIX B
RAW DATA--CONTROL GROUP

N 10
IQ Scores, Chronological Age in Months,
and Scores on Scales I and II
IQ

C.A.

Scale I

Scale II

Boys

c - 1

79

107

49

71

*C - 2

69

126

57

74

c - 3

77

131

41

67

*C - 4

76

105

69

100

c - 5

59

138

55

70

Girls

c
c
c
c
c

- 6

78

114

47

58

- 7

74

137

40

76

- 8

61

101

42

74

- 9

75

135

39

69

-10

78

135

41

64

72.6

122.9

48

72.3

Mean
SD
Range

7.23

14.63

9.73

11.09

59-79

101-138

39-69

58-100

All subjects have been identified as educable
1.
mentally retarded, but have never had special class placement.
2. IQ scores were measured by WISC with the exception
of *C-2 and *C-4, which were measured by the Stanford-Binet.
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APPENDIX C
INSTRUCTIONS FOR ADMINISTERING PIERS-HARRIS
SELF-CONCEPT SCALE
Grades III-XII
1. Before distributing the scale, the examiner should talk
to the students about the value of finding how boys and
girls really feel about themselves, in order to help them,
and the necessity, therefore, for a completely honest
response rather than a socially desirable one. Particularly
for research purposes, the obtaining of norms should be
stressed, rather than individual scores. It should also be
stressed that the scale will have nothing to do with their
school grades, and will be kept confidential. At this stage
in the development of the scale, it is not recommended that
they be used by teachers for screening purposes.
2. Because of difficulties in reading, instructions and
items should always be read aloud by the examiner in Grades
III and IV. It has been found desirable to read them aloud
even with Grades V and VI, since this keeps the group together
and too busy to share opinions. From Grade VII on, only
instructions need be read.

3. Items should be read clearly twice without haste, but
no so slowly that second thoughts or distractions will occur.
After a few items, the examiner can usually determine the
optimal pace for that class. A few moments can be given at
the end for the slower members to finish. Although there is
no time limit, 20 minutes is usually ample.
4. Students should be told that they must circle either the
Yes or the No for all items. There should be no omissions
and
double circles, even when some items are hard to
decide. It has been found helpful to have an additional
proctor go up and down the aisles making sure all children
are marking the items correctly, and keeping up with the
examiner.

no

5.

One or two words in the scale are difficult for younger
and may be explained. "Disobedient" is one of these,
unpopular" another. It is also permissible to answer one
or two other questions at the beginning, particularly with
reference to the all-or-none quality of the items. It should
be explained that everyone feels differently at different
times, but that they should mark the item the way they
generally feel.
Additional questions are usually unnecessary and should
be discouraged. Otherwise the "worrier" or the class clown
will constantly question.
~roups
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27. I am an important
member of my class
28~

I am nervous

29. I have pretty eyes

44. I sleep well at night

YES

NO

45. I hate school

YES

NO

46. I am among the last to
YES
be chosen for games

NO

4 7.' I am sick a lot

YES

NO

48. I am often me an to
other people

YES

NO

NO

NO

I

32. I pick on my brother(s) .
YES'
and sister(s)
33. My friends like my·
ideas

NO

NO

YES

.YES

YES

NO

YES

30. I can give a good report
YES
in front of the class
31. In school I am a·
drea:mer

43. I have a pleasant face

NO

YES

NO

49. My classmates in school

think I have good ideas YES

NO

YES

NO

51. I have many friends

YES

NO

YES

NO

34. I often get into trouble YES

NO

35. I am disobedient at
home

YES

NO

52. I am cheerful

YES

NO

36. I am unlucky

YES

NO

53. I am dumb about most
'things

YES

NO

37. I worry a lot

YES

NO

S4. I am goodlooking

YES

NO

38. My parents expect too
much of me

YES

NO

SS. I have lots of pep

YES

NO

YES

NO

S6. I get into a lot of
fights

YES

NO

40. I feel left out of things YES

NO

57. I am popular with boys YES

NO

YES

NO

58. People pick on me

YES

NO

39. I usually want my own
way

41. I have nice hair

so.

I am unhappy

11,

42. I often volunteer in
school

~9. My family is disappointed

YES

NO

in me

YES

NO
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60. I wish I were different YES

NO

61. When I try to make
something, everything
YES
seems to go wrong

NO

62. I am picked on at home YES

NO

63. I am a leader in
games and sports

YES

NO

64. I am clumsy

YES

NO

65. In games and sports I
watch instead of play

YES

NO

66. I forget what I learn

YES

NO

67. I am easy to get along
with
68. I lose my temper
easily

69. I am popular with
girls

YES

YES

YES

YES

NO

71. I would rather work alone
YES
than with a group

NO

72. I dislike my brother
(sister}

YES

NO

7 3. I have a bad figure

YES

NO

74. I am often afraid

YES

NO

75. I am always dropping
or breaking things

YES

NO

76. I cry easily

YES

NO

77. I am different from
other people

YE~

NO

78. I think bad thoughts

YES

NO

79. I can be trusted

YES

NO

80. I am a good person

YES

NO

70. I am a good reader

NO

NO

NO
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THE CHILDREN'S SELF CONCEPT SCALE

not at
all
1-

Friendly

2.

Happy

3.

Kind

4.

Brave

5.

Honest

6.

Likable

7.

Trusted

8.

Good

9.

Proud

ri.o.

Lazy

11.

Loyal

12.

Cooperative

13.

Cheerful

14.

Thoughtful

15.

Popular

16.

Courteous

17°
18.

Jealous
Obedient

19.

Polite

eo.

Bashful

21.

Clean

22.

Helpful

.

not very some of most of all of
of ten
the time the time the time
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METHODS OF SCORING
The Way I Feel About Myself was scored according
to the following instructions:
Items are scored in the direction ~f high (adequate)
self-concept. It is suggested that the total number of
"highs" be added and written on the front of the scale, and
then the number of 11 lows 11 be added and written below it.
These should sum to 80.

1.
2.

3·

4.
5.
6.
7.
8.
9.

10.
11.
12.

13.
14.

15.
16.

17·
18.
19·

20.

No
Yes
No
No
Yes
No
No
No
Yes
No
No
Yes
No
No
Yes
Yes
Yes
Yes
Yes
No

21.

22.

23.

24.
25.
26.

27.
28.
29.
30.
31.
32.
33.

34.
35·
36.

37.
38.
39·
40.

Yes
No
Yes
Yes
No
No
Yes
No
Yes
Yes
No
No
Yes
No
No
No
No
No
No
No

41.

42.
43.
44.

45.

46.
47.
48.

49.

50.

51.

52.
53.
54.
55.
56.
57.
58.
59.
60.

Yes
Yes
Yes
Yes
No
No
No
No
Yes
No
Yes
Yes
No
Yes
Yes
No
Yes
No
No
No

61.

62.
63.

64.
65.
66.

67.
68.
69.

70.

71.

72.

73·
74.

75·
76.
77·
78.
79.
80.

No
No
Yes
No
No
No
Yes
No
Yes
Yes
No
No
No
No
No
No
No
No
Yes
Yes

The Children's Self-Concept Scale is made up of 22
trait-descriptive adjectives.
tive and 3 are negative.

Nineteen of these are posi-

Scoring was on a basis of i point

for the first column, 2 points for the second column, and
so forth to 5 points for the last column, except in the
case of the 3 negative adjectives which were scored in
inverse fashion.

